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Augsburg College Mission Statement

Augsburg College educates students to be informed citizens, thoughtful stewards, critical thinkers, and responsible leaders. The Augsburg experience is supported by an engaged community that is committed to intentional diversity in its life and work. An Augsburg education is defined by excellence in the liberal arts and professional studies, guided by the faith and values of the Lutheran Church, and shaped by its urban and global settings.

Augsburg Education Department Mission Statement

The mission of the Augsburg Education Department is to develop knowledgeable, responsive teachers committed to educating all learners in a diverse and changing world.
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PREFACE
This handbook is designed for three purposes:

1. to inform the teacher candidates, cooperating teachers, and college supervisors (the student teaching triad) of the policies and procedures pertaining to student teaching; 

2. to assist the student teaching triad in carrying out their various roles during the student teaching experience;

3. to support all so that the student teaching experience operates smoothly and effectively for teacher candidates, school personnel, and Augsburg staff.

The student teaching experience is recognized as the capstone experience of the teacher education program at Augsburg College.  It is a transitional period in which students have the opportunity to work directly with children and discover their role as teachers in a classroom setting while receiving guidance and support from experienced, certified teachers and College staff.

The student teaching experience should: 

1. provide the opportunity for discovery of personal areas of strength and further development.

2. encourage teacher candidates to analyze themselves and their behavior as teachers.

3. provide the opportunity for revealing and developing teacher candidates abilities to communicate, and develop their abilities to become professional leaders.  

With these goals in mind, we commit and extend ourselves in a collaborative effort with classroom teachers to train our future teachers.
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Dear Cooperating Teacher,

Thank you so much for agreeing to host a teacher candidate from Augsburg!  There are so many exciting initiatives going forth in our Teacher Education Program, and we are delighted that you will now become a most important ingredient in the development of a licensed teacher in Minnesota.

This handbook has been created to assist you in understanding and performing your role as a mentor teacher.  It by no means contains every detail that would address every situation you may encounter in this experience, but it contains a basic foundation of what to expect as you interact with your teacher candidate.

One of the biggest new initiatives mandated to colleges and universities by the Minnesota Board of Teaching is the Teacher Performance Assessment (TPA), an assignment that must be completed by every teacher candidate in Minnesota while they are student teaching. One of the components of this assignment is that the teacher candidate needs to be videotaped while teaching a 3-5 day lesson segment.  Videotaping a candidate in their student teaching placement is not an uncommon requirement, but we want to make sure that permission slips have been received from parents and guardians to allow images of their children to be included in the video.  The Augsburg supervisor assigned to your teacher candidate will provide more details and answer questions as needed.

Augsburg College has a long-standing commitment to excellence in teacher education, the focal point of which is to guide and prepare the teacher candidate for pedagogical practices and professional responsibilities.  An even more important outcome is that our candidates bring these practices into your classroom so that the learning of P-12 students not only continues, but flourishes as they assist you.  It is our desire that the experience you share with your teacher candidate will be enriching for all involved.

Sincerely,

Jeanine Gregoire, Ph.D.

Education Department Chair

DEPARTMENT OF EDUCATION
2211 Riverside Avenue • Campus Box 312 • Minneapolis, MN 55454-1351 • Tel. (612) 330-1130 • Fax: (612) 330-1649

AUGSBURG COLLEGE EDUCATION PROGRAM THEMES

Program Themes:  Responsive, knowledgeable teachers understand the dynamic interaction among relationships, reflection and inquiry, diversity and equity, and leadership. These four interrelated program themes provide lenses through which we filter our practice.

Relationships 
Learning is relational and communal.  Responsive teachers create significant relationships with their students, colleagues and community partners by developing learning communities.  These nurturing learning communities provide a safe, trustworthy place where challenging and engaging questions can be considered. We model the kinds of learning communities that we expect our graduates to create.  We share with our students a learning model that connects content, theory and practice in an ongoing cycle. Students and their learning are the focus for responsive teachers.  Therefore we embrace and foster a progressive and constructivist orientation.

Reflection and Inquiry
Responsive teachers are reflective practitioners who are students of teaching and learning. Providing numerous frameworks through which to filter our experience encourages intentional and thoughtful inquiry. Through field placements, service learning, generative questions, and classroom experiences, students and faculty develop their perspectives about teaching and learning. Critical reflection allows us to examine content, theory and practice in ways that transform our practice. We think it is important to understand and learn how to manage the many polarities inherent in the teaching and learning process.

Diversity and Equity
Responsive teachers embrace diversity and intentionally work to ensure that all learners, especially those who for some reason have been marginalized, learn and develop in powerful ways.  We continually reflect on what it means to be a “school in the city.”  We recognize that each student is unique, shaped by culture and experience; therefore, differentiating instruction is essential.  The perspective of multiple intelligences, learning style theory and teaching for understanding help us differentiate and enable us to provide choice, variety, and flexibility. Responsive teachers believe that all students can learn. They also have a sense of efficacy and believe that they can help all students learn.

Leadership
Responsive teachers recognize that becoming a learning leader is a developmental process, which begins in pre-service education and continues throughout one’s career. Teachers serve as leaders within the classroom, and with experience, increased confidence, and professional development become leaders within the school, the district, and the community. Teacher leaders view themselves as life long learners. They become role models committed to their profession as a vocation rather than a job. Emerging teacher leaders keep student learning at the center of their work while advocating for instructional innovation, constructivist curricular development and systemic change.


OVERVIEW OF THE STUDENT TEACHER TRIAD
The Teacher Candidate is placed as a learner with a cooperating teacher in one or multiple classroom settings. Teacher candidates are expected to utilize course work knowledge, the expertise of the cooperating teacher, the college supervisor, and the actual classroom experience with students to gain knowledge and skills needed to teach. This partnership is not only to support the teacher candidate, but to allow them opportunities to evaluate values and beliefs associated with the profession. It is within the context of a school setting that a teacher candidate has the opportunity to test the realities of the role and responsibilities of a classroom teacher. The extent of teacher candidate involvement and the assumption of full class responsibilities rest upon the mutual agreement of the candidate, the cooperating teacher and the college supervisor, who make up the Student Teaching Triad. 

Triad Responsibilities

Teacher Candidate Responsibilities

	To the K-12 Students
Be Prepared!

Be a good role model

Get to know your students in order to set high but attainable expectations

Differentiate instructions so all students can be successful

Handle all personal information professionally and confidentially

Be patient! 


	To the Cooperating Teacher and the School

Be prepared each day!

Communicate absences with your teacher/school

Volunteer to assist in any activity when you recognize a need

Actively seek feedback and openly make changes to your teaching style

Understand the purpose behind specific lessons, units or school-wide initiatives

Ask for help!


	To College Supervisor and Augsburg

Be prepared for any site visit or observation by maintaining binder

Communicate absences

Actively seek feedback in a professional manner

Complete weekly reflections on time

Come prepared to all seminars.

Actively participate in midterm and final evaluations

Ask for help!


Cooperating Teacher Responsibilities
	To the K-12 Students
Prepare classroom students for T.C.

If the student teaching experience is detrimental to the students, it should be terminated
	To the Teacher Candidate
Introduce teacher candidate to school faculty, staff, and policies

Define expectations and T.C. responsibilities

Model a variety of effective management techniques

Review and plan lessons, observe teaching and provide feedback

Arrange to see all subjects or periods

Provide verbal and written feedback of each observation to facilitate growth and development


	To College Supervisor and Augsburg

Communicate frequently with supervisor to support and evaluate T. C.

Report any concerns

Collaboratively prepare and discuss the midterm evaluation to support growth

Complete administrative paperwork for the Department

Use Augsburg’s assessment forms

Complete the midterm and final evaluation




College Supervisor Responsibilities
	To the Teacher Candidate

Visit and observe at least five times during the term. 

Initial visit should occur during first week of student teaching

Two observations prior to midterm evaluation

Following observation, meet with T.C. to discuss general progress and allow time to reflect

Support teacher candidates during the TPA teaching week


	To the Cooperating Teacher and the School

On initial visit, review policies and expectations of student teaching at Augsburg

Communicate frequently to support student teaching

Provide opportunities to discuss progress and growth of T.C.


	To the Augsburg Education Program
Communicate all important information

Report any difficulties to the appropriate Director of Student Teaching Placements

Submit all paperwork to the Department from all members of the triad

Submit the college supervisor assessment




THE ROLE OF THE COOPERATING TEACHER
The primary role of the cooperating teacher is to mentor, supervise, and guide the teacher candidate through the student teaching experience.  It is expected that the cooperating teacher will:

· Guide the major portion of the teacher candidate’s school experiences, especially the day-to-day experiences within the school and classroom environments.

· Serve as a role model by exemplifying excellence in teaching, classroom management, and interpersonal relationships with students and colleagues.

· Offer resources for lesson planning and support for lesson implementation.

· Provide ongoing feedback to the teacher candidate to assist with the teacher candidate’s professional growth.

· Maintain contact with the college supervisor.

· Plan with the teacher candidate and the college supervisor to establish planning and teaching schedules, pacing of experiences, and assessment opportunities.

· Make final recommendations about the teacher candidate’s performance.


WE OFFER YOU THESE GENERAL GUIDELINES FOR WEEK 1 WITH A STUDENT TEACHER:

· Accept the student teacher as a co-worker, and introduce him/her as such to the class and to all school personal. (Prepare the students in advance in a manner that will allow the individual to achieve immediate status.)

· Acquaint the student teacher with instructional materials, community resources, supplies and equipment that are available.

· Arrange for a place for the student teacher to put belongings and place to work, such as a desk or table.

· Explain at least the major needs of the age group or groups with whom the student teacher will be involved, and provide background information on the pupils in the class. (This is an ongoing process throughout the experience.)

· Make available a list of the students’ names and/or a seating chart.

· Provide a daily schedule of classes, information about special groups, and a list of those students who receive individual or small group assistance from educational assistants and specialists.  For secondary, we recommend that the student teacher follow a given student’s schedule for a day.

· Acquaint the student teacher with student records and the manner in which they are kept and used.

· Allow the student teacher to observe your teaching, and encourage him/her to assume some classroom responsibilities right from the beginning.  Possible early activities could include reading a story to the children (elementary), tutoring a student, supervising activities, mini-teaching experiences, team teaching with you, operating equipment, checking attendance.

· Discuss important school policies and regulations, and make certain the student teacher knows the established procedures for fire drills.
· Set aside time for daily, weekly, and long-term planning and evaluation.



IN ADDITION, YOU MIGHT FIND THE FOLLOWING SUGGESTIONS HELPFUL:

· Give friendly support, help, and encouragement to a future teacher.

· Help the student teacher to recognize each pupil as a unique individual.

· Provide opportunities for observing other teachers.

· Emphasize the importance of good planning.

· Encourage planning which includes a wide variety of learning experiences and considers individuals with special needs.

· Encourage creativity; be a sounding board for ideas.

· Assist as appropriate in the development of unit and daily plans, tests, and other materials.

· Help the student teacher to analyze and interpret experiences and to discover the relationship between theory, principles, and practice.

· Give the student teacher specific suggestions, constructive criticism, and help with problems.

· Provide continuous evaluation and communication.


While the expectations is that the student teacher should be allowed to teach full time at some point, solely in charge without the cooperating teacher present, the cooperating teacher should be close by in case her/his presence is needed. At no time should the student teacher be used as a substitute teacher without a licensed teacher in charge of students.

Finally the Education Department requires that the cooperating teacher complete the Student Teacher Assessment Form twice during the student teaching period; first as a mid-point appraisal, which provides a description of initial performance and as a stimulus for further improvement. Secondly, complete the Final Assessment and send to the college during the final week of student teaching. This is the most important document that you will complete for the student teacher. It is a crucial piece of his/her credential file.   
The Assessment Forms may be downloaded at: 

http://www.augsburg.edu/home/education/studentteaching/eval_forms.html
STUDENT TEACHING PACING GUIDE
Below is a recommended sequence of activities for a typical twelve-week student teaching experience. Since school schedules can vary depending on circumstances, the guide will be what the cooperating teacher feels would be in the best interests of the students. 

On-Going Responsibilities for the teacher candidate:


Attend all team, staff, district in-service, and parent-teacher conferences


Schedule regular daily reviews and weekly planning times with the teacher 


Prepare a lesson plan for each lesson that you teach


Reflect on each lesson that you teach with notes on how the lesson went.


Maintain weekly email contact with your college supervisor

Pre-Week 1
Attend Seminar One for teacher candidates

Arrange the initial meeting with your cooperating teacher and college supervisor



Learn the starting and dismissal times for you at your school



Complete the Student Teaching Contract with cooperating teacher

Week 1
Observe Cooperating Teacher



Lead some small groups



Shadow a student

Week 2
Introduction to Teaching.   Begin teaching one class or leading a 



Group; plan with the cooperating teacher. 

Weeks 3-5
Continue part-time teaching, team teaching with cooperating teacher.  



Candidate gradually assumes responsibility for more classes (or



more content areas if elementary).

Week 6
Complete Mid-Term Self Assessment.  Cooperating teacher completes Mid-Term Assessment.

Week 7
Teacher candidate teaches lesson segment for TPA, with lessons video taped.  Continue to plan with cooperating teacher.

Weeks 8-10
Continue team teaching, build to Head Teaching, with teacher candidate



assuming full responsibility for planning and teaching.  This will be

modified where co-teaching is being practiced.  Teacher candidate should schedule an observation by the principal.

Weeks 11-12 
Phase-Out.  Begin transitioning to cooperating teacher resuming primary teaching responsibilities.  Teacher candidate observes in other classrooms in final week.  Teacher candidate should request interview with the principal.  Cooperating teacher should complete the final evaluation.

THE EVALUATION PROCESS
Evaluating teacher candidates for Minnesota Standards of Effective Practice

The following list is drawn from the Minnesota Standards of Effective Practice for Beginning Teachers. Students are assessed in these ten areas throughout their teacher education program. Basic competency in each main standard is a requirement for licensure recommendation. The final evaluation completed by the cooperating teacher figures heavily in the overall assessment of student teacher performance and subsequent recommendation.

Each standard is listed below, followed by attributes, knowledge and skills that can be considered when assessing overall performance in the standard. These standards also appear on the Student Teacher Observation Report form used by Augsburg supervisors.

Standard 1:
SUBJECT MATTER – understands subject matter and makes it meaningful for students
· Grasps central concepts of discipline                        

· Creates meaningful learning experience

· Engages students in generating knowledge and testing hypotheses according to the methods and standards of the discipline.

· Encourages students to understand, analyze, apply and interpret ideas form varied perspectives.

Standard 2:

STUDENT LEARNING- understands student learning and development and teaches accordingly
· Uses developmentally appropriate instruction                        

· Links new ideas to prior knowledge

· Encourages all elements of discussion

· Uses a student’s strengths as a basis for growth and errors as opportunities for learning.  

Standard 3:
DIVERSE LEARNERS- recognizes student differences in background, experience, ability, & learning style and teaches accordingly
· Uses strategies to support students whose first language is not English         

· Allows for different learning styles, abilities, cultures and experiences                       

· Fosters respect for individual differences

Standard 4:
INSTRUCTIONAL STRATEGIES- employs a range of instructional strategies which promote student learning
· Understands and implements MN Graduation Standards            

· Uses variety of materials and media resources                        

· Nurtures critical thinking/problem solving skills                        

· Monitors and adjusts strategies in response to learner feedback

· Uses interesting variety of teaching strategies and resources

· Uses media technology effectively

· Has good transitions

· Conveys purpose of instruction

· Makes directions and expectations clear

· Follows a logical sequence in instruction

· Paces lesson well


Standard 5:
LEARNING ENVIRONMENT- structures positive learning environments that promote interaction, engagement, & self motivation            
· Helps students work productively and cooperatively with each other

· Establishes and maintains positive classroom environment

· Uses a variety of motivational strategies to achieve learning

· Encourages growth of self-control and independence in students

· Encourages student ownership of classroom activities to foster learning

· Organizes and manages time, space and activities to promote learning

· Provides clear and appropriate behavioral expectations

· Employs variety of strategies to monitor behavior

· Establishes desirable relationships with all students

· Analyzes classroom situation perceptively and makes decisions that enhance learning

Standard 6:
COMMUNICATION- uses effective communication to foster student learning
· Communicates clearly and effectively                                    

· Supports and expands learner expression in speaking, writing and other media            

· Effectively facilitates discussion            


Standard 7:
PLANNING INSTRUCTION-plans instruction based on knowledge of subject, students, community, and curriculum
· Has clear, appropriately written objectives for instruction                              

· Instruction is related to objectives and provides for assessment which is linked to objectives            

· Creates instruction that accommodates different learning styles, needs and ability            

· Creates both short and long-range plans                        

· Creates plans that activate prior knowledge and promote critical thinking                      

· Is prepared to teach lesson                                                

· Shows creativity in lesson design and materials


Standard 8:
ASSESSMENT- uses formal/informal assessment strategies to evaluate student progress and plan future work
· Uses appropriate assessment to evaluate stated objectives            

· Assesses student learning and bases future instruction on that assessed data            

· Uses variety of assessment tools                                                

· Implements self-assessment activities for student


Standard 9:
REFLECTION & PROFESSIONAL DEVELOPMENT- functions as a reflective practitioner who evaluates choices and makes decisions / plans for professional development based on reflection
· Uses self-assessment and problem solving strategies to improve teaching

· Understands need to engage in professional practices

· Reflects on experiences in the classroom and revises practices accordingly

· Uses professional literature, the wisdom of colleagues and other resources to support own growth as a teacher.

· Understands the role of teachers within schools and the purpose and contribution of education organizations            


Standard 10:
COLLABORATION, ETHICS & RELATIONSHIPS- interacts with families, colleagues, and community to promote student learning
· Works collaboratively with school personnel                        

· Is ethical and professional in practice

· Consults with others to find and promote links between student home, community and school environments

· Identifies and uses community resources to foster student learning.

· Establishes productive relationships with parents/ guardians in support of student learning and well-being

Augsburg College

Cooperating Teacher/College Supervisor/Student Teacher Mid-Term Assessment

Name of Candidate _________________________ Person Completing Assessment _______________________ Date _________
The student teacher, cooperating teacher and college supervisor separately complete this assessment at the mid-point in the student teacher’s placement.  When completed, all parties meet to discuss the mid-term assessment and goals for the remainder of the placement.  Copies of the assessment are distributed to all.   The assessment is based on the Minnesota Board of Teaching Standards for Effective Practices and describes the competencies expected of a beginning teacher at the end of student teaching.
4-Proficient – Performance exceeds all expectations for a beginning teacher; all indicators are met or performed consistently and unusually well. 

3-Competent –Performance meets expectations of beginning teacher; completes and performs most indicators acceptably.

2-Developing – Performance is moving toward meeting expectations but needs more practice. Performance meets some of the indicators but not all and only at a fundamental level.

1-Unsatisfactory – Performance does not meet expectations of beginning teacher. Performance is inconsistent and incomplete.  Needs significantly more development. Few descriptors met in this domain.

Check the box ☐ that best reflects the candidate’s competency at the end of student teaching.
	Standard
	Indicators
	Level of Performance

	Standard 1 – Subject Matter
The candidate understands the subject matter and makes it meaningful for students
	Grasps central concepts of discipline • Creates meaningful learning experience • Engages students in generating knowledge and testing hypotheses according to the methods and standards of the discipline • Encourages students to understand, analyze, apply, and interpret ideas from varied perspectives  • Develops appropriate content


	☐ Proficient

☐Competent

☐Developing

☐Unsatisfactory

	Standard 2 – Student Learning

The candidate understands student learning and development and teaches accordingly
	Uses developmentally appropriate instruction • Links new ideas to prior knowledge • Encourages all elements of discussion • Uses a student’s strengths as a basis for growth and errors as opportunities for learning
	☐ Proficient

☐ Competent

☐Developing

☐Unsatisfactory

	Standard 3 – Diverse Learners

The candidate recognizes student differences in background, experience, ability, and learning style and teaches accordingly
	Uses strategies to support students whose first language is not English • Allows for different learning styles, abilities, cultures and experiences • Fosters respect for individual difference
	☐ Proficient

☐Competent

☐Developing

☐Unsatisfactory

	Standard 4 – Instructional Strategies

The candidate employs a range of instructional strategies which promote student learning
	Understands and implements MN Graduation Standards • Uses a variety of materials and media resources • Nurtures critical thinking/problem solving • Monitors and adjusts strategies and resources • Uses media technology effectively • Has good transitions • Conveys purpose of instruction • Makes directions and explanations clear • Follows a logical sequence in instruction • Paces lesson well
	☐ Proficient

☐Competent

☐Developing

☐ Unsatisfactory

	Standard 5 – Learning Environment

The candidate structures positive learning environments that promote interaction, engagement, and self motivation
	Helps students work productively and cooperatively with each other • Establishes and maintains positive classroom environment • Uses a variety of motivational strategies to achieve learning • Encourages growth of self-control and independence in students • Encourages student ownership of classroom activities to foster learning • Organizes and manages time, space and activities to promote learning • Provides clear and appropriate behavioral expectations • Employs a variety or strategies to monitor behavior • Establishes desirable relationships with all students • Analyzes classroom situation perceptively and makes decisions that enhance learning
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory

	Standard
	Indicators
	Level of Performance 

	Standard 6 – Communication
The candidate uses effective communication to foster student learning
	Communicates clearly and effectively • Supports and expands learner expression in speaking, writing and other media • Effectively facilitates discussion
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory

	Standard 7 – Planning Instruction
The candidate plans instruction bases on knowledge of subject, students, community and curriculum
	Has clear, appropriately written objectives for instruction • Instruction is related to objectives and provides for assessment which is linked to objectives • Creates instruction that accommodates different learning styles, needs and ability • Creates both short and long-range plans • Creates plans that activate prior knowledge and promote critical thinking • Is prepared to teach lesson • Shows creativity in lesson design and materials
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory

	Standard 8 – Assessment
The candidate uses formal/informal assessment strategies to evaluate student progress and plan future work
	Uses appropriate assessment to evaluate stated objectives • Assesses student learning and bases future instruction on that assessed data • Uses variety of assessment tools • Implements self-assessment activities for student
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory

	Standard 9 – Reflection and Professional Development
The candidate functions as a reflective practitioner who evaluates choices and makes decisions/plans for professional development based on reflection
	Uses self-assessment and problem solving strategies to improve teaching • Understands need to engage in professional practices • Reflects on experiences in the classroom and revises practices accordingly • Uses professional literature, the wisdom of colleagues and other resources to support own growth as a teacher • Understands the role of teachers within school and the purpose and contribution of education organizations
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory

	Standard 10 – Collaboration, Ethics, and Relationships

The candidate interacts with families, colleagues and community to promote student learning
	Works collaboratively with school personnel • Is ethical and professional in practice • Consults with others to find and promote links between student home, community and school environments • Identifies and uses community resources to foster student learning • establishes productive relationships with parents/guardians in support of student learning and well-being
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory


· Observed Strengths:

· Goals for Growth:

· Action Plan:

Augsburg College

Cooperating Teacher Final Assessment

Name of Candidate _________________________ Person Completing Assessment _______________________ Date _________
Subjects/Grade Level(s) Taught ____________________ School and District____________________ Student Teaching Dates__________
The following summative assessment, based on the Minnesota Board of Teaching Standards, describes this beginning teacher’s competencies 

at the end of student teaching.

4-Proficient – Performance exceeds all expectations for a beginning teacher; all indicators are met or performed consistently and unusually well. 

3-Competent –Performance meets expectations of beginning teacher; completes and performs most indicators acceptably.

2-Developing – Performance is moving toward meeting expectations but needs more practice. Performance meets some of the indicators but not all and only at a fundamental level.

1-Unsatisfactory – Performance does not meet expectations of beginning teacher. Performance is inconsistent and incomplete.  Needs significantly more development. Few descriptors met in this domain.

Check the box ☐ that best reflects the candidate’s competency at the end of student teaching.

	Standard
	Indicators
	Level of Performance

	Standard 1 – Subject Matter
The candidate understands the subject matter and makes it meaningful for students
	Grasps central concepts of discipline • Creates meaningful learning experience • Engages students in generating knowledge and testing hypotheses according to the methods and standards of the discipline • Encourages students to understand, analyze, apply, and interpret ideas from varied perspectives  • Develops appropriate content
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory

	Standard 2 – Student Learning

The candidate understands student learning and development and teaches accordingly
	Uses developmentally appropriate instruction • Links new ideas to prior knowledge • Encourages all elements of discussion • Uses a student’s strengths as a basis for growth and errors as opportunities for learning
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory

	Standard 3 – Diverse Learners

The candidate recognizes student differences in background, experience, ability, and learning style and teaches accordingly
	Uses strategies to support students whose first language is not English • Allows for different learning styles, abilities, cultures and experiences • Fosters respect for individual difference
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory

	Standard 4 – Instructional Strategies

The candidate employs a range of instructional strategies which promote student learning
	Understands and implements MN Graduation Standards • Uses a variety of materials and media resources • Nurtures critical thinking/problem solving • Monitors and adjusts strategies and resources • Uses media technology effectively • Has good transitions • Conveys purpose of instruction • Makes directions and explanations clear • Follows a logical sequence in instruction • Paces lesson well
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory




	Standard
	Indicators
	Level of Performance

	Standard 5 – Learning Environment

The candidate structures positive learning environments that promote interaction, engagement, and self motivation
	Helps students work productively and cooperatively with each other • Establishes and maintains positive classroom environment • Uses a variety of motivational strategies to achieve learning • Encourages growth of self-control and independence in students • Encourages student ownership of classroom activities to foster learning • Organizes and manages time, space and activities to promote learning • Provides clear and appropriate behavioral expectations • Employs a variety or strategies to monitor behavior • Establishes desirable relationships with all students • Analyzes classroom situation perceptively and makes decisions that enhance learning
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory

	Standard 6 – Communication
The candidate uses effective communication to foster student learning
	Communicates clearly and effectively • Supports and expands learner expression in speaking, writing and other media • Effectively facilitates discussion
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory

	Standard 7 – Planning Instruction
The candidate plans instruction bases on knowledge of subject, students, community and curriculum
	Has clear, appropriately written objectives for instruction • Instruction is related to objectives and provides for assessment which is linked to objectives • Creates instruction that accommodates different learning styles, needs and ability • Creates both short and long-range plans • Creates plans that activate prior knowledge and promote critical thinking • Is prepared to teach lesson • Shows creativity in lesson design and materials
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory

	Standard 8 – Assessment
The candidate uses formal/informal assessment strategies to evaluate student progress and plan future work
	Uses appropriate assessment to evaluate stated objectives • Assesses student learning and bases future instruction on that assessed data • Uses variety of assessment tools • Implements self-assessment activities for student
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory

	Standard 9 – Reflection and Professional Development
The candidate functions as a reflective practitioner who evaluates choices and makes decisions/plans for professional development based on reflection
	Uses self-assessment and problem solving strategies to improve teaching • Understands need to engage in professional practices • Reflects on experiences in the classroom and revises practices accordingly • Uses professional literature, the wisdom of colleagues and other resources to support own growth as a teacher • Understands the role of teachers within school and the purpose and contribution of education organizations
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory

	Standard 10 – Collaboration, Ethics, and Relationships

The candidate interacts with families, colleagues and community to promote student learning
	Works collaboratively with school personnel • Is ethical and professional in practice • Consults with others to find and promote links between student home, community and school environments • Identifies and uses community resources to foster student learning • establishes productive relationships with parents/guardians in support of student learning and well-being
	☐ Proficient

☐ Competent

☐ Developing

☐ Unsatisfactory


Name: ________________________________________________ Date: __________________________ 

Cooperating Teacher

Phone: (              )_____________________________________
Return to Augsburg College Education Department, 2211 Riverside Avenue, C.B. 312, Minneapolis, MN 55454

CONTRACT AND POLICIES

The following sections contain The Student Teaching Agreement and Contract that should be signed by the teacher candidate, cooperating teacher, and college supervisor.  We also bring to your attention that Augsburg teacher candidates are held to the same standard described in the Minnesota Code of Ethics for Teachers:

https://www.revisor.mn.gov/rules/?id=8700.7500
THE AUGSBURG COLLEGE STUDENT TEACHING AGREEMENT
(Download and complete before the first day of student teaching and provide a copy to the college supervisor)

Student Teacher: ____________________________  Date: _____________________
School: _________________________________ District: ______________________
Cooperating Teacher: _________________________ Subject/Grade _____________
Terms of Agreement:
Dates of Experience  _____________________ to _____________________




             (Beginning)



(Ending)

Length of Student Teaching Day:

____________________________  to ______________________________


(Reporting Time) 
(Dismissal Time)

Teacher candidates are required to adhere to local district calendars, including in-service days. Report all absences or unexpected tardiness to the following people (include contact information): 

________________________________________________________________
Cooperating Teacher 

Phone



E-mail
________________________________________________________________
College Supervisor 

Phone



E-mail
Student teaching assignments and activities will include:

(Besides the required assignments listed in the Student Teaching Handbook, decide which activities will be appropriate for the teacher candidate in light of curriculum and student needs in this classroom)

____________________________  
_________________________


Cooperating Teacher



Teacher Candidate
____________________________



  
College Supervisor
STUDENT TEACHING CONTRACT

Cooperating Teacher _______________________________________________ 

Teacher Candidate: ________________________________________________
School: ___________________________________ Date: _________________


SCHOOL POLICY
1. What are the daily hours the teacher candidate is expected to keep?
2. Is there a dress code that will apply to the teacher candidate?
3. What meetings are the teacher candidate expected to attend in addition to faculty meetings, department or team meetings, and parent conferences? When are they held?
4. Does the teacher candidate have any extra-curricular activities?  What is the extent of involvement?
5. Does the teacher candidate have any supervisory responsibilities (lunchroom, lavatories, playground, study halls)?

6. Is there a student handbook and teacher handbook available for the student teacher?



CLASSES (Please provide a Class Schedule):
1. What will be the nature and extent of the teacher candidate’s initial involvement with each class?

2. Are there any instances where responsibility for the class will be shared?

3. When will the teacher candidate assume primary responsibility for each class?

LESSON PLANS
The student teacher is to prepare daily lesson plans for every class.
1.  How often will the teacher candidate plan in cooperation with the cooperating teacher? When will this be done?
2.  When will the cooperating teacher check the daily lesson plans with the student teacher? 
CURRICULUM MATERIALS
1. What objectives and content are the teacher candidate expected to follow?
2. What materials will be available to the teacher candidate?
3. What materials will the teacher candidate need to develop?
4. Will the teacher candidate be given access to and instruction on the use of copy machine and audio-visual equipment?

GRADING
1.  Who will be responsible for designing and/or delivering assessment materials?
2.  Who is responsible for determining grades?

MANAGEMENT TASKS

1.  What management duties are the teacher candidate expected to perform and how are these to be done (attendance, recording grades, etc.)?
2.  Will the student teacher be responsible for initiating parent contact when necessary? Will the student teacher be attending staffings on the students?
3.  What classroom management policies are the teacher candidate expected to maintain?  Will the student teacher be allowed to initiate discipline procedures?  
EVALUATION
1.  With what frequency will the student teacher’s classes be observed by the cooperating teacher?
2.  When will these observations be discussed with the teacher candidates?


What additional topics did you discuss?



What questions do you still have?
FORMS FOR PROGRESS REPORT AND 

ENDING PLACEMENT PREMATURELY

The following forms are used to document the circumstances leading to a premature ending of the student teaching placement.
AUGSBURG COLLEGE EDUCATION DEPARTMENT

REPORT OF PROGRESS IN STUDENT TEACHING

Teacher Candidate:  _______________________ Date:  _________________
School Site: _____________________________________________________

Cooperating Teacher:  ____________________________________________
Augsburg College Supervisor: ______________________________________

This is to inform you that you currently are not meeting the established standards for student teaching. Following observation by the College supervisor and/or evaluation by the host teacher, the standards checked and described below are matters of concern:

Subject Matter

Student Learning

Diverse Learners

Instructional Strategies

Learning Environment

Communication

Planning Instruction

Assessment

Reflection and Professional Development

Collaboration, Ethics, and Relationships

Other Concerns

The following recommendations are made for you to raise the level of competency in the areas checked and described on this form.  Failure to successfully complete these recommendations will seriously jeopardize the opportunity to pass your courses in student teaching.

Timeline for completion of recommendations:

Person(s) to report to:

The student teacher also has the option of contacting the assigned Education advisor as well as taking advantage of Augsburg College’s Career Service and Counseling Departments for assistance.

________________________________________________________________
Teacher Candidate Signature




Date













________________________________________________________________

Supervisor Signature





Date
PROCEDURE TO FOLLOW WHEN A PLACEMENT IS 
TERMINATED PREMATURELY
Sometimes the student teaching experience does not go well for the teacher candidate and/or the cooperating teacher. The main reason that the teacher candidate is required to observe the cooperating teacher at the student teaching site and interview with the cooperating teacher before the placement begins is to determine if the pairing of these two individuals is one that will be beneficial and successful for both.

Even with that provision, sometimes it is realized that there are issues of incompatibility. In the event that the student teaching placement is ended prematurely at the request of any member of the triad (cooperating teacher, teacher candidate, college supervisor), these are the steps that should be followed:

· It is mandatory that the teacher candidate be in regular communication with the college supervisor, describing events of the week and seeking input about any matters of concern.

· If there is conflict between the cooperating teacher and teacher candidate, the college supervisor should be informed and consider the type of intervention that should occur:  three-way conference with the triad (if it is early in the placement and the supervisor determines that open communication could salvage the placement) OR requesting that the teacher candidate report to Augsburg for conference because the placement needs to be terminated.

· These people will be in attendance at the conference:  the teacher candidate, the college supervisor, the Education advisor (if available and the teacher candidate requests this advocate), the Director of Student Teacher Placement, and the Department Chair.  There should be a minimum 3 faculty meeting with the teacher candidate.

· If a teacher candidate is scoring one or more of the Ten Standards of Effective Practice at an unsatisfactory level, that candidate is not meeting the Standards for a teaching license, and there should be immediate intervention by the college supervisor. The supervisor should complete the Progress Report of Student Teaching where a remediation plan is documented with a timeline to follow. Copies will be given to all members of the triad so that everyone is aware of what the teacher candidate needs to accomplish in order to achieve success.

· If the expectations outlined are not met, then the placement will be ended and the teacher candidate reports to Augsburg for another conference.  Those in attendance will be the same as listed above.

· In most cases, when a placement ends because the teacher candidate is not meeting one or more of the Standards, another opportunity to student teach will not be possible until the next semester, with the teacher candidate fulfilling whatever remediation activities determined by the conference members in order to assist the candidate up to a level that could bring success.

· Sometimes the scenario is that the cooperating teacher finds it difficult to share classroom responsibilities and intimacies with a teacher candidate, in which case it is best that the teacher candidate be removed from this classroom and assigned to a placement where leadership opportunities are invited.

· Sometimes it will be possible for the teacher candidate to be placed in another setting in the same semester, depending on the reason for the placement ending, the readiness of the teacher candidate, and the availability of another host teacher. These decisions are best made on a case-by-case basis.

· It is possible that the teacher candidate determines that he/she is unable to provide what is needed to successfully engage P-12 students and chooses not to pursue licensure.  Other options will be presented to the Augsburg student, with full understanding of the consequences of not completing the student teaching courses, of any financial aid ramifications, of alternate paths to graduation (if applicable), and other supportive options available to the student.

WRITING LETTERS OF RECOMMENDATION

The letter of recommendation is a descriptive and evaluative statement including both the strengths and weaknesses of the student teacher and a summary comment regarding the potential of the teacher candidate.

MECHANICS
· Type the recommendation on your school letterhead.  Make it as easy to read as possible; use topic headings to highlight sections; allow several spaces between paragraphs to permit easy reading or scanning.
· Use one side of the sheet only. If necessary, use a second sheet but be sure to identify the student’s name on your own.
· Use the full name of the student at the top of the first sheet or somewhere in your opening sentences.  Avoid abbreviations or familiar names unless the full name is clearly stated in the beginning.
· Proof the recommendation for correct spelling, punctuation, sentence structure, etc.
· Review the recommendation for accuracy of details and possible personal bias in case it is ever questioned in a legal setting.
· Sign the recommendation with your full title.
· Keep a copy of the recommendation for your files.
CONTENT

· You may wish to begin with a general evaluative statement of the        capabilities of the student teacher.
· Include a description of the student teaching setting, including grade level, subjects taught, length of experience, and other pertinent information and classroom management.
· Comment on the candidate’s performance in the following areas:
· Instructional Competencies; Academic Preparation, Planning, Instruction, and Delivery
· Relationship Building: Rapport with students, staff and parents

· Teacher Characteristics: Communication, Professional Commitment, Self-evaluation, and Leadership. Be as specific and as evaluative as possible.
· Conclude with a statement of belief regarding the potential of the candidate as a future teacher. 
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